The genre of lecturing: a linguistic-historical perspective
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The genre of lecturing has always been of special interest to philologists as it forms the groundwork of the so-called English We Use. It requires in-depth study of social, cultural and psychological aspects of the teaching-process at large. These days, however, under the pressure of globalization in different walks of human life, as well as the emergence of digital technologies, the requisites for Academic English in general and lecturing as a form of instruction in particular undergo considerable changes. Neutral (or unmarked) manner of speaking, which not so long ago has been faithfully adhered to, gives way to a much more unbuttoned, emotional and individualized manner of exposition [Decheva, Aristova: 33-34].
This being the case, it is necessary to look back on the evolution of this genre in the course of time. In other words, we have to gain a deeper insight into all its historical, as well as purely speechological antecedents and see the way it has developed and transformed in university education. 
It does not require a close examination to see that the roots of the genre in question can be traced as far back as antiquity. Without exaggeration, the first to formulate the underlying principles of how knowledge should be conveyed have been the philosophers of Ancient Greece. These ideas have formed the basis for the European universities of the Middle Ages. Nevertheless, some of them were reinterpreted with respect to the demands and canons of the epoch of Christianity. Thus, in the 11th century with the indisputable authority of the Church its task was primarily and predominately to pass on Godly Wisdom and preserve the written monuments that served as its fount and facilitator. 
In other words, lecturing was merely a dictation of canonical texts (or reading them pure and simple), and the students were just supposed to put them down most accurately. The image of the lecturer was that of a clergyman or their transmitter, who could not afford any improvisation or digressions. It was just a slow and careful reading devoid of any rhetorical liberties and expressive-emotional overtones [Eisenstein: 524]. 
With the invention of printing, however, the role of the lecturer started to change. The student’s task was no longer to record the contents of the lecture in detail, and it was the so-called making notes that became increasingly widespread. A much more individualized fashion of instruction started to oust the former lecturer’s image as totally impersonalized ‘vehicle of information’. There was a clear shift from exactitude and word-for-word reproduction of the written text to its more spontaneous treatment, with numerous glosses, sometimes rather extensive deviations and special commentary on the lecturer’s part.  
In the wake of the Romantic philosophy, this tendency towards an uncontrolled or liberal manner of instruction was furthered and reinforced. A new correlation between the oral and the written forms of lecturing was established, and the pendulum actually swung from reading to speaking. Lecturer’s speech was more in the nature of the ‘running commentary’ from sketchy notes, and it was the originality of thought and one’s view of the material, which was most welcome and highly valued [Clark: 410]. 
In the 20th century, the format of the genre of lecturing started to change in response to the occurrence of new technologies. The lecturer’s rhetorical efficacy came to the fore and monotony of speech was unacceptable and regarded as a foe of speech delivery. At the same time, the lecturers’ speaking image as a trustworthy source of information, as well as their highly didactic and authoritative tenor of enunciation remained undisturbed, and it was clear and laconic, serious (or ‘factive’) mode of speaking, which unfailingly and invariably prevailed. 
With the passage of time, this ‘suit and tie’ speaking style of the genre of lecturing has become outdated, and an illusion of spontaneous delivery took precedence over the earlier requisites for effective academic discussions, which turned to be consultative and less stilted.

Today, with a whole wealth of new multimedia technologies, the lecturer’s linguistic performance has acquired an almost unlimited speaking freedom and become much more involved in linguistic and phonetic terms. Its earlier speaking-writing imbalance and invariably unidimensional rhetoric, which was totally dependent on the speaking personality (or behaviour) of the lecturer, become much more volumetric. With respect to the cognitive capacities of the young, it now presupposes a wide use of digital means, such as graphs, images and videos, as well as PowerPoint with its slides, bullets and animation. As for the oral and the written forms of speech and presentation of the material, their relationship becomes incomparably more intricate and intriguing than before. The former is more interpolated, stylistically hybrid and unconstrained, whereas the latter remains accurate, precise and laconic and hardly ever goes beyond the well-established requisites for academic speech.  
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